
Choosing your text 

For this assignment I chose an article from a BBC News website called Burger King 

‘plant-based’ Whopper ads banned (BBC News, 2020) (Appendix 1). The article is 

topical (published on 15th April 2020) and it talks about a relatively controversial issue of 

false advertising of vegan burgers which in fact contain non-vegan products and are 

cooked alongside meat. It is a well-written, relatively short piece of authentic material 

(330 words) which should not overwhelm the students. Some of the students may be or 

may know someone who is a vegan or vegetarian, therefore it may create interest and 

encourage them to voice their opinions about this subject. 

This text is appropriate for B2 level learners, as it is written using a variety of grammar 

forms that the students are familiar with (e.g. active and passive voice, direct speech, 

present perfect, past simple, etc.). The text also combines previously learnt vocabulary 

(e.g. food vocabulary) with more complex verbs and collocations (e.g. missed 

opportunity). However, the meaning of the majority of unknown vocabulary can be 

deduced from the context or their similarity to Spanish words. 

1. Lead-in 

To create an interest and engage the students in the topic I would use one of the methods 

described in Teaching Learning (Scrivener, 2011:267), which is to predict the topic of 

the article based on visuals. I would present the students with three pictures: a burger, 

vegetables and a TV (Choosing your textAppendix 2). The students have 2 minutes to 

discuss in pairs what the article is about. Afterwards, the students share their ideas with 

the rest of the class. 

2. Initial comprehension activity (reading for gist) 

In this stage the students skim the text quietly and within a time limit in order to check if 

their predictions were correct. Afterwards, we briefly discuss the content of the article 

and how their predictions differed from the actual content. In this activity the students are 

trained that it is not always necessary to understand every word in order to achieve a 

specific goal and understand the overall meaning of the text (Scrivener, 2011:264). 

3. Vocabulary focus 

The aim of this stage is to help the students with the meaning of the words they do not 

know, but which are useful for understanding the text and/or are useful for the general 

English knowledge. The vocabulary focus would be on the words that may interfere with 

the overall reading experience (to ban, advertisement = advert = ad, missed opportunity, 

flexitarian, to override, misleading and patty). The meaning of nouns can be conveyed 

by showing pictures, and the meaning of verbs can be conveyed by giving synonyms and 

short definitions. The meaning of the collocation can be explained through context. All 

the new vocabulary would be verified using CCQs. 

4. Second reading task (reading for detail) 

This section focuses on reading for detail, which encourages students to read the article 

again, this time taking more time and using the knowledge of recently learnt vocabulary. 

Adapting the activity from Harmer (2007), the students are presented with eight 



statements and they must decide whether they are true (T), false (F) or the information is 

not given in the text (NG) (Appendix 3). 

This type of activity encourages the students to go back to the text and verify whether 

their interpretation is correct (Scrivener, 2011:264). This exercise is designed in a way to 

paraphrase sentences from the article and use synonyms of previously learnt vocabulary, 

further checking the understanding of the article as well as separate vocabulary items. 

During corrections, the students would be asked to verify their answers by finding the 

proof in the text. 

5. Reaction to the text 

In this stage the students get personalised questions related to the text, which they discuss 

in small groups (Appendix 4). The teacher monitors the activity and at the end nominates 

a few students to share their answers with the class. This freer oral activity allows the 

students to share their opinions and experiences with the rest of the group while producing 

the language they learnt in the class. 

6. Productive skills follow-up activity 

I would end the reading class by giving the students a picture of the Rebel Whopper, its 

ingredients and its slogan (Appendix 5). The class looks together at the slogan and elicits 

the meaning of the word ‘gram (Instagram). 

I would tell the students that Burger King needs to replace the Rebel Whopper with a new 

burger. The students are put in groups and asked to create their own burger, its name, 

ingredients and a slogan. The students get about 10 minutes to plan their answers and at 

the end of the class they advertise their creations to the rest of the group. The students 

vote for the best burger. This is a freer oral practice combined with some note taking that 

would encourage the students to produce language and engage their creativity. 
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Appendix 2 

 
 

Answer: the text is about banning plant-based burger ads on TV. 

Appendix 3 
1. The Rebel Whopper patty is cooked separately. (F) 

2. The Rebel Whopper contains animal products. (T) 

3. The burger was a success among flexitarians. (NG) 

4. Burger King released the burger to celebrate ‘Veganuary’. (NG) 

5. The small print warning about the patty being cooked alongside meat product was 

clear for everyone. (F) 

6. The burger was aimed at people who want to eat less animal products. (T) 

7. All of the social media and TV adverts contained ‘Vegetarian Butcher’ logo. (F) 

8. The burger patty is made of vegetables only. (T) 



 

Appendix 4 

Who do you agree with, Burger King or ASA? 

Would you eat the Rebel Whopper? Why (not)? 

Would you consider reducing your meat consumption? 

Appendix 5 
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